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Special introduction to "Prepdring for an American Adventure" for users

who find this matérial in the ERIC System.

\ \“\.\

"Preparing Eor an Amerlcan Adventure wis developed as a pre-departure
orientation program for high school students partiC1pat1ng in an exchangé
experience wholly within thé Undted States of America. It may be useful
,for Enyone’(youhg adolescent to adult) who is about to relocate, tempor-
arily or permanently, within the United States. '
"Preparing for an Americen Adventure" covers four principal topics:

g Expectatlons

2. Theme and Variation in American Llfe

3. Characteristics of American Regions

4. éuccess as an Intercultural ‘Sojourner C e " h
Appropriate materials and exere{éee:for-thé.use‘ofltrainees are included -
L In the'partrcipant manual, wnieh.folions immediately. Also includediis

; }eadér's guide, which gives specific directions for covering each topic.

These materials were prepared by AFS International/Interculturel'Programs,
Inc., for use with students participating in the U.S.A. Program, a six-\

month intra-U.S. exchange experience., Theé author of the materials was Dr.

Cornelius Lee Grove, Director of Research for AFS. " He was assrstea by
Bettina Hansel, Research Specialist. The materials were developed and
originaliy pilot-tested in_1982. o

For more information about these and other materials ‘about the United
States and its culture, or about AFS exchange experiences for adolescents
and adults, write to AFS International 313 East 43rd Street, New York,
New York 10017, U.S.A. - T T - ‘

A

(:),AFS Interngtional/Intercultural Progrens, Inc., 1982. All rights reserved.
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‘I' Name :

Building: .

£}

Group Léader:b

_ Group No.:

=%

" Orientation Schedule and Details"

Home State:

T

Room No.:

Meeting Topic or Activity ‘ Time [ Location
L k > '
— “'
«
Departure Details o
:j- City Day - Date ’l Time Bus or‘Airl@ne
LEAVE:
’ Fa
ARRIVE:

-

City

LEAVE:

Transit information (if applicable)

Day - - Date : . Time

1

.

L |

Bus or Airline

ARRIVE:




Food for Thought

]
-

The only disginguishing characteristic

of the American character I've been P
able to discover is a fondness for {ge”

"

water. . s
-- Matk Twain

ERIC
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Aruitoxt provided by Eic:
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Introduct ron '

Welcome to the U.S.a. Program: The AFS volunteers and staff members who
have worked Lo organize this iitercultural experience hope and ¢xpect
that you will benefit from your participation, not anly as an American '
but also as an individual human being. ' -

This is vour personal copy of Preparinc for an american Adventure. You
will use it under the guidance of your group leader during tiose few
davs of orientation that precede vour interculctural homestay  The four-
main divisions of this handbook correspond to the [our principal topics
that you will discuss with your fellow participants during this orien-
tation program:

» Expectations; in which you will be encouraged to bring into sharper
focus your hopes and fears concerning your U.S.A. Program experience;.

e Theme dnd Variation in American Life, in which vou will examine cer-
tain values generally accepted by the American people with the goal
of understanding the extent to which these vary from place to place;

e Characteristics of American Regions, in which you will have an oppor-
tunity to legrn from -~ and to chiallenge -— the point of view of a
widely traveled journalist about the characteristics of ten geogra-
phic regions covering the entire North American continent; aud

¥ Success as an Intercultural Sojourner, in which you will consider a
number of .interpersonal skills that may help you have a more success—
ful "intercultural experience. .

3

You will notice that the page facing this one does not have one of these

ﬂ§,‘ four headings; rather, it is entitled Food for Thought. There are other
L

pages of this type here and, there throughout this handbook. They probably
w will not be dealt with during your group discussions sessions. Perhaps
_*you'll find a chance to look at them on ycur own time, and to ponder what-
,. ever ideas they bring to your mind. ,

Best wishes for an eﬁjoyable and profitable intercultural experience.

L

v




Expuclat:ons

List below two @ wour cuporrations
Lhat are pos:t:ive sud thar vour hope

Belme TwWao Ol youY expectalions about
are regativee and that ovou Lope will

1]
.

AL the vad of this sussion (when dirvetdd to do so by your group leades),
explain below how one or twe of “vour expectrations were made more realisos
by the discussions you have had with vour group leader and group suombers.

t.
r,

1

Give me serenity to accept the things T cannot change. coureur ro
change the things I can, and wisdom to know the difference.




Expecrations

¥y geestions, problems, urdrertaintio-, and fvars . . . _an me ABAECT,
solutions, reaspurances, gnd reasons why 1 need not { ;

+
- .

My first question:

My second quegtion:

My third question:

The -answer:

>

A question eomeone elegkhad that I hadn't even. thought of:

The answer:
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?
. AT IDATD N O NATUHRLL Mool Americent 2re abtle Loroconivume maliries goods and
Tesnnolagiwal convenienoios Lo an #xient poatibie only foar the Sigeh oand
=l iehorn an other natione.  To omaintgin rogs qlandard of Livieg, Aneritans use
sonerienigge i the eavtihla natural resourses that s fary grealer than thear
roenluge i the earihte papuialion codealing with mature, Americans have
Declte !l e gegure thal humans phould Piae and wboulc chenge whatever bheneiits
s omran Trya o atiitude may De o evelring, R ISR more and mare peosyir age
BT e el CERSeguenLer oI dgmapity The environmend and Jerceliog resoudrces
- nensrenuwdble. Perbaps an fwr o) throe poberalions "he American atti-
: = Beotimrlat Lo that keld o oseme ofner gultures: Horane mustElive oo
dTr o Witk onatape, rogavdless of the conaeguences for thelr Tifestvles
NSl Lomalant aulaivily bbb oharddiavistic o many Amerwcans.  They like

vel thanige b, they feel that Uvariety te o the apsce of 1ife’; chev are un-
rrabie wrth osylences; they teoarte i'::zpat‘a-'l' when Jorced to wait. Most Amer-
A pann ot axsremely Jiffivuit to 51t gusetly and do absolutely cething, in
Lomte 1 5 seaplys Jrom o cultures where no special virtue is associated with ae-
“. . tang ese thing after another Some Americang change thetr residences so
that they almoest ccould be consigered nomads,; many don't feel they've had a
o owvasatiea ualess bhev've traveied hundreds, 1f not thousands, of miles to
o plaser | The distance traveled by some te work each day is greater than
trave Led by many peopie in other sountries on the longest journey of their

r
Lrwes T Paaesle from other culiuren sametlimes §

faui that Amoricans are - driven. :

. SRR Tig seifewsieen of individual Americans s largely Linked to theix
» fLgvt phead” in terms of private ownership of woney and property, or

AT L LA L
. recrpnatsan nf thedr peers, or achievement of diffreuit bue wgrthylobjﬂgtives
~ oroadi o 2f these. There ia a3 deeply held belief dn the U.5., known ae “the
“soraty. Aiper eyth,” that gngese -~ through hard work. talent, and persistence
--Lafn tine weoll gbovd the atation in iife 1o which he of she was born.  The
wreraval ohuwn young poople who are int‘n5~‘\ ambiticus, and the admiration of
e who e eventually reacn Uthe top” in one way or another, are two of many
vwidencen of thy imporrance of success 1o Anfrican life. To people from other
iturve where one's asivaihed status and role in life are deemed perwmanent and
Prope ., e Ienetant wpward sLriving 06 Americans 13 mout pitvpiexing. - L

. ' ' S
P

TIuE ¥?$SSEC€S?£.E- Americans deal withitame as thouph it were a sort of ribbon
it view in o future {the dizection in w’ach thkey are facing), rushing

sng
pabs? them in the present atf s rapid and relentless pace, and disappeaditng in the
rant (Behiind them). The movement of this ribbon of time is a8 matter of great

capvern to Asgsericans.  They feel shat thev muat measure this movement by knowing
vxa::lv »hat rime it is. And they have increasingly applied the value of thrift
t,. Tima, with the resuit that they are typ1L311} prenccupled with concerns such
B ‘z¢~‘ency punctuality, speed, and the lmportance of ' avlng time."” So thor-
sughly have Americans accepted 3he1r assumptions about time that they can scarcely
believe, jot alone comprehend, that many other peoples have a completely different
puticok. Same peoples do not. feel that time 38 rushing by, and don't even think
! 1t a% someChige that is moving like'a ribbon; to such people,.if the "passage
. <i time” has any meaning ar all, it is probably in terms of the charge of seasons,
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Theme and Yariation in American Life

-

The themes describea on the precading two pages are,

alizations.
exist
purson.

from region Lo region,

L ]

-

of course, broad gener-
A wide range of variacions on these and other themes is known to
from commun1ty to community,“and from person to
Use, the following continua *c-benpralzze about thmn people in your
Some community with respect to the themes previously discussed.

In these con-

tinua, (4) represuntse the characteristic commonly associated with Amexjcans.
{5 ypur compunity a typical (&), or is-it a (}), (2),

AGSERTIVENESS:

in my home community, .
-

{3), or (5)7* ’

r T
{0 {23
prople are vxtremely
gentie and consider-
ate-of_each other,
they think first of
the other person's
fpelings, and avoid
assertity their own’
preferences 50 thst
relationships will
remain Rarmonious,

INFORMALITY:

(3)

people think it ‘s im-
_pertant to be direct,
“accurate, and objective
in their dealings with
others, but they also’
take the feelings of,
others into accgunt  and

(4)

always try to avoid-be~*

ing overly assertive.

"'\

In my home community, .

(5)
people often are very
aggregsyye in their
dealings with others;

" they are cousistently

outspoken, direct, and
objective, and seem

‘rarely to modify their -

approach in order to
avoid hurting feelings.
&

= Y
(1) (2)
people tend to be
correct and formal
it dealing with Just
about everyone else;
they are informal
only when they're in
the company of Close
friends and refatives.

LW COMMITMENT TO FA

LY:

I ]

{3y
people have different
ways of behaving, from
very formal to very in-
formal, depending upon
the characteristice of
the person with whom
they're deallng and the

type of socigl context
in which j'rte acting.

In my home coummunity,

)

)

‘people are consistently

and extremelyifnformdlj
with everyone, regard-
less gf social c1rcum-
stances or the occupa-
tioh, educatioh, wealcth,
or official pesition of
the pergon with whom
they are dealing.

{1
people are deeply
cormitted to their
families, including
their extended fami-
lies; leisure-time
activities are all
fowily~oriented, and
key life decisions
are all mede with
the wishes of one's
family being the most
important -~ or only
~— consideration.

T
(2)

-
(3)
people are emotionally
attached to members of
their families, but- -
they also value theil
privacy and freedom of
choice; they share some
leisure-time activities
wvith family members,
buz when key life deci-
sions have to be made,
they balance family
wishes agzinet their
personal preferences.

14

(4)

i

1

\ s5)

people seem to- feel
lictle or no commit-
ment to-.ﬂeLr fam111es,
granﬁparents are vir-
tually ignored, parents
move if and .out of rela-
tionships with little re-
gard for the needs of
their children, and
children "do their owm
thing" without consule-~
1ng their parents, or

in defiance of them.
-




Theome dand Varietion 1n American Life

- -

- " q'
.. EXPLOITATION OF NATURE: I-n\ﬁ\(home community,

-

F v
(1) (2

people are highly con-
scious of ecological
issues, and are deeply
concarned about the
damage caused by poliu-
tion and depletion of
Tesources that are not
rcpewable; they have

Fcéhanged their life-

~ styles accordingly.

RESTLESSNESS:

¥ L]
N W )
people. have not made
any significant changes
in their mate: -alistic
lifestylgs, but theyg~
have become concerned
about pollution and
regource depletion,
and are taking acrionm
to help protect the

‘environment.

In my home community,

»

- (5)
people seem to operate’
on the assumption that
humans rightfully are
masters of nmature, and
‘that porure exists only
fof the benefit and en-
joymen* of humans;sthey
ignore or openly scoff’ -
at ecolégical concerns.

- ¥
(1) 7 (2)
people are quiet, con-
"tent with the status
7.0, and never rush to
get things done; the
same people have lived
in my community for
years, and tRey seldom
travel long distancas,

for any reason. ] *

SUCCESS :

in my home community, .

v ¥
(3) (&)
people keep busy much
of the time, and they
accomplish some worth-
while things; but they
also know how to relax,
they dox't mind procras—
tination, ang they tra-~
vel “long distances only

agccasicnally. 1

'
(5)

people seem positively
hyperactive; life is a
constant whirlwind of
activities and projects,
people travel long dis-
tances frequently, and
there is a lot of moving
into and out of my com-
munity ‘as well .- '

1

(1)
people have rejected
the succees ethic; no’
one seems to strive
for upward mobility,
and a few actually
-have dropped out of,
the "rat race' and
have adopted gn un-
pretentious lifestyle.

-
{22

TIME CONSCIOUSNESS: In my

] \R
T {(3)

people try to "keep up
with the Joneses,' but
they're subtle asbout itj;
ambition is approved and
achievement admired, but
status differences are
played down and coopera-
tion of peéople at all
levels is quite common.

(4)

home community,

»
(5)
people feel that every-
thing depends on their
ability to get ahead of
the Joneses; they work
long and hard to get to
the top, and a few have
had mental breakdowns
due to the pace and pres-
sure of their lives.
. T .

4

I —
(1) (2)
people have an extra- ®
ordinarily relaxed
attitude about the
passage of time and
about being-on time;
they seem to act as
though time were an
unlimited Yesource;

they are ''laid bagk."

-~ ~

T T
(3) (4)

people treat time as a

“ limited resource and,

to some extent, their
lives are regulated by
the clock; but they are
not -preoccupied with
the relentless passage
of %ime, nor with the
idea of saving time.

-
(5)
people seem positively
enslaved by that tyrant,
the clock; punctuality’
is very important, as is
speed and efficiency;
people are preoccupied
with saving time, and
they abhor anything that
seems to waste time,
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Theme and Variation in American Life

e - . r - .
.

BrlefIy described below are three add1c1onal themes that anthropolog1scs
and other social acnonclscs say ase’ generally characteristic Jf American
life. "If they are correct, we 4hould be able to identify in our everyday
hives thoughts and cvents thst illustrate the 1nf1uenc§ of these (and
other) cultural themes. See if you can do this. \g%y to identify gome-
thing that hae happened since you siriked here at the grientation glte
that i1llustrates these threghiﬁpica}l American cultural themes.

*

FRIENDLINESS: American friendship is typified by warmth, informality, and
other signs of acceptance, eVeg_coward strangers ard .mere acquaintances,
Americans are not reserved when meec1ng new /peOple they "make friends” )
rapidly. However, in comparison with people from other cultures, Amer!%ans “
gssume that £r1end3h1p inwlves very few deep comhitments and mutual obli*™
éatwns and that very few friendships are likely to last a lifetime. s

An illustration of the American way of friendship since I've arrivedhyan;q?
/_,-l‘"

. \ : ’ . «
-PRAGMATISM: Americans are deeply practical. They are adaptable and real-

istic, and they rely on '"common sense” while being/distrustful of theories
and other intellectualized abstractions In makiflg judgemencs about thinga,
procgdures, an other people, they are’ most Lnterested in whether somethang
works, that is, produces useful results,” ‘Well: ‘known proverbs are "A b1rd 1n
hand is Worth two. in the bush™ and "Dén’t bite the hand that feeds you,'

An ;lluscratzon of the American pragmatic approach since I've arrived was

A4

v
’ -
. .
~

EFFORT-QPTIMISM: Americans assume that any challenge can be met, any goal
achieved, if only a sufficient quantity of time, energy, skill, ‘and will
power are applied to the cask Americans are not fatalistic. They often »
say things like "Where there's a will, there's a way," “If at first you don "t
squped try, try again," "Practice makes perfect,” and “Never .say dic.'

An illustration’of the effbrt—optimistzc,ouclook siace I’ e arrived was . .

-
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‘ON COMMUNICATION - - + WITHOUT A LANGUAGE BARRIER

s

.;\ -
(@

. "I hgve apet at home,”  “Oh, what kind of 3 pet?”
AY

}

ind of 3 dog?"”
e

“It is » St Barnard.” “Grown up or a puppy?”*

“MWhy didn’'t you say
you had & fullgrown,
brown and white St
Bernard a5 § pet in
the first pl ?“.
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CHaracteristics of American Regions ' ' T .ot

X .
. Joel Carreau is a journalist for the Washington Post ‘who has traveled exten-
sively in North, America. On the basis of his thorough knowledge of our con-
tinent, he concluded that a good way to understand North America was to.think

1

of it as consisting of nine distinet "n:ii;ys, to which he gave tiesc names: =

N ) New England o e The Foundr The BreadWarket _
Ecotopia - ° Québec ° Dixie ~ '
The Islands . . Mexamerica The Empty Quarter

Garreau also recognized that certain areas within these "natious' are unique
k in many respects; sowe of the largest cities .on the continent fall into this
_category, as do the states of Hawaii and (most of) Alaska.

Carreau ha% shared his view of our. continent in a-book entitled The Nine
Nations of North America (Houghton Mifflin, 198, It is ap entertaining
account of the people and places .,he encountered during his many travels. ’jg
. Right now, you are preparing for your own American adventure.” .Probably, your
journey will take you from one of Garreau's "nations" to another. It might’
be helpful, therefore, for you to know a little about what Garreau'had to say
about ‘'each one. Below are brief descriptions of tem North American regioms
- based on the information in The Nine Nations of North America. (Québec is
. not included because it's almost completely outside the U.S., but Alaska and
Haw%ii are included.):- On the facing page is a map on which Garreau's regions

*

- Ly

. are shown. Use the map to determine wherﬁ your home and host communities' are ;
. located, then study tne descriptions of: the two appropriate regions. You may '
wish to read the descriptions of other regions as well, -
. 1
DIXIE is the only,one of Garreau's nine. THE BREADBASKET is the agricultural
"nations" that is contained wholly with-] -] heartland of North America. At least
in the U.5.A: It {8 a region that has BOX of all land here is devoted to
changed enormously ayer the past decade - farming; these farme are huge and re- . .
.or two, and that is diverse in many key quire much heavy equipment. The peo-
ways; therefore, it's difficult to gener- ple here are well awsre of internation-
alize about Dixie. This much can be said al events;because The Breadbasket ac-
however. Economic growth has not been 1 counts foz 18X of the world's exports
aspectacular -- the growth ssaociated of wheat,{and events-elsevhere can af—
with the "Sun Belt" actually has been . "fect them directly. Farming is truly
confined to & few periphersal areas such big business, yet ironically farmera
a8 the suburbs of Washington, DC -- but have difficulty making .cnds meet be-
what has occurred has been spread rela- cause of the low prices they receive
tively evenly across both rural and ur- for. their products and the high costs
ban areas. Dixic is de¢finitely losing they must pay for land and equipment. |- ’
’ its poor, rural charactéristic; slowly Social calm and stability characterize |
but surely, it is becoming more urban The Breadbasket; no forcee are tesring
and more affluent. Yet, no state in - society apart, no interest is shown in
Dixie has.a per capita intome that match-] | boom-tdwn economic growth. /The popula- s : B
es the nationai average. The greatest tion is highly homogeneous,! moatly of . ) o R
change taking place is in attitudes.re- ' Northern European extraction, Excellent b '
) garding race, People in Dixie tend to I land-grant colleges. serve the youth of
: remain in stable communities and to hsve’ the region. In sum, The Breadbasket is
. a good sense of "place," In sum, Dixie | [ the region that "worke" better than sny
« f is a mixture of stability and change. other., It-is at peace with itscif.
g - . — ' . — — - "
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‘Characterictics of American Regions

THE FOUNDRY was the site of the indus-
trial history of the U.§. until! World
War -11; most of the continent's basic
industry scill. is found here. It is
alse the most populous of all the.re-
gions. But The Found# is in decline.
Its industrie’s are obsolete or are be<
ing eclipsed by cheaper competition
.from abroad; its air and water pollu-
tion problems geem intractable; its
struggle to integrate widely diverse
ethnic groups' has never known&complete
success; its cities are old, gritty,
crowded,” and still harbor ghettos of
poverty and race. Still, the pecple of
Tne Fowndty remain tough and tenacious;
they are guided by the Work Ethj9”’more
than the people of any other region.
Critical needs in The Foundry aré rein-
dustrialization of aging facilitigs and
equipment, and revitalization of the
crumbling cities; these, in turn, de-
pend on the will to invest capital and
labor. The Foundry may be in decline,
but its potential remains vast indeed.

NEW ENGLAND is the. poorest region in
North America. Its agricultural land
is bad, its raw materials are few, its
population has diminished, and its man-
uvfacturing firms have tended to drift
off to the South or West. But this
region is no longer in decline; stabil-
ity now is based on fish, Pecreation,
textile and leather goods, and high
technology assembly. New Englandera
long have been known for theii indepen-
dent temperament; conscious.of the his-
toric role their region mlayed in the
Birth of the U.S., they consider them-
gelves to be living in the only really '
civilized place in North America. The
region is replete with institutions of
higher education; these have helped to
generate an appreciation of high cul=
ture, an active interest in politics,
liberal outlook on public issues, andia
distrust of big corporations and energy
development schemes. In short, New Eng-

“land is a threadbare but intellectually

stimulating post-industrial .society. -

MEXAMERICA is that portion of our con-
tinent where Mexican influence is evi-
dent in food, fashion, music, advertis-
ing, and even language —- "Spanglish."
In some states of the region, Chicanos
(citizens of Mexican descent) make up
ﬁ 362 of the population; Los Angeles is
the .second largest Hexlcan city in the
world, Spanish c1v1112at10n was flour-
ishing’ in tRis region before the Pil-

'} grims landed at Plymouth Rock. Today,

Mexamerica is a vefitable promised land
for Anglos elsewhere on the continent,
for nowhere is econcmic growth proceed-
ing more rapidly. But problems exist.

" 4 The twin obsessions of everyone are

"Where will our water and power.come
from?" The largest cities in Mexamer-
ico tend to be centerless and totally
dependent on technology. The plight of
migrant workers and Chicanos continues*
to defy sglution: ‘The SoutMwest ia al-
ready whalthe entire U.S. is becomjng:

;place where the largest’ m1nor1ty pop-
ulatlon is Spanish-speaking..

THE ISLANDS js :he nage of a region that
includes South Florida, hundreds of. Car-
ibbeati islands, and even the northern
reaches of Colombia and VeneZuela. For
decades, South Florida looked northwerd
for its future, but the flood of Cuban
refugees in the 1960s changed all that.
Now you hear Spapish spoken more of ten
than English. in Miami; it, Ft. Lauder-
dale, and Palm Beach are amOng the fast-
est growing cipies in North America.

The economy of The Islands is centered
in Miami, and is focused on the illegal
drug traffic and op trade with and tdur-
ism from Central and South America. The
Miami Yellow Pages include B0 pages of
import-export listings zlone! ' In terms
of pupulation, of course, enormous di-
vergity prevaile; Cubans and other Span~-
ish=speaking immigrants have made their

‘influener felt in a wide variety of en-
terprises. The President: of Ecuador

gunmed it all up when he oncé commented:
"Miami has became the capital of Latin
America.” . :
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Characteristics of American Regions
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ECOTOPIA is a region of natural beauty,
high quality of life, and deep commit-~
ment Lo ecological isgues. Most of the
land slopes too steeply for agriculture,
but timbering is8 a major ifdustry. The
motto "Small:is beautifulff is widely be-
lieved by the peoplc here; they are not
in favor of rapid growth; and many vig-
orously oppose projects that potentially
threaten the environment such as nuclear
plants and LNG f-:ilities. '"Appropriate
technology" projects Lo congserve energy
and resourceé are being developed, and
alternative lifestyles are being tried
in Ecotopia. Yet, this region also is
the home of "Silicon Valley" {(in North~-
ern California), where dozens of firms
are turning out semiconductors and other
high technology préducts, and of some of
the world's largest aircraft and alumi-
num plants (which use the region’s hydro-
electric power). The population is An-
glo in origin, but trade with Asia is
booming. In sum, Ecotopia is the region
where the future already is happening.

THE EMPTY QUARTER covers 25% of the ar-
ea of Nerth America,” but is home to 4%
of its population. It's the kind of
‘place you picture when you think about
"The West™: high, dry, wild, the home

of pioneers and cowboys. Al) this ig
changing. The Empty Quarter ’s gitting
on enormous wpeserves of coal, oil shale,
and important minerals. The old-timers
here are facing a determined assavlt on
their values. Increasingly, their wide-
ly-spaced antique small towns are being
swamped by employees of some of CLhe big-
gest and technologically most sophisti-
cated corporations in the world. But
these newcomers face-problems. Devel-
opment requires water, but almost .none
can be found. Development creates pol-
lution, bul the region is extraordinar-
ily clean and beautiful. Finally, all
those, resources lie hundreds, even thoa-~
aands, of miles away from the companies
that really need them. The Embiy Quar-
ter, il seems, is a region with an un-
certain and possibly chaotic future,.

*

-

=

HAWALI lies in the Pacific Ocean, 2400
.miles from both Ecotopia and Alaska.
Grass skirts and leis are superficial
features of its culture. 1It's true ‘that
sun, surf, and sand about here (tourism
is the number one industry), but the
place is mofe interesting than that. For
Hawaii is the only state in the U.S.A.
where people of Eurgpean descent are a_
minority in population and in power.
Asians dnd Asian-Americans account for
two-thirda of the permanent pupulation;
Japanese are at the top of the pecking
order, with haoles (Anglos) in second
place. Hawaiians take prideiin their -
ethnic diversity, yet ethni®™tensions do
surface occasionally and cultukal gulfs
divide first, second, and third genera-
tions of any ethnic strain. Prices are
astronomical in Hawaii, partly because
it is 92% dependent on foreign oil for
energy. But the possibilities' for -de-
veloping alternative sources of energy
are enormous. Hawaii i8 a multiéthnic
society ‘with vast growth pbrential.

kN

Y ’ F
ALASKA could be consgaered part of The
Empty Quarter, but it's different enough
to have its own classification. It is
larger than Texas, drier than the Sahara
Desert, and less than 1% of its’land is
privately owned. Alaskans are younger
than people anywhere else on the conti-
nent excepl Mexico; very few Anglos who
live there were born there. Many Alas-
kans own heavy equipment (such as bull- -
dozers) because of the huge scale of the
place, and they save just about every-
thing because, in 3 place like this, who
knows when Something’s going to come in
handy. Alaskant® value nonchalance in

Y the face of exotic circumstances, and re-].

fer (disparagingly) to the rest of the
world as "Outside." The oil boom has
trought Anglos and Innuite {the natives)
into sustained contact, and they have
had to work out their differences. {The
Innuits own a considerable amount of the
state's wealth.) Alaska is the last area
in North America where the frontier ex- ;
ists, where a fresh start is possible.
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The charr below provides information about the relative consumption of certain
food (and in one case, non-food) products during the mid-19703 in the four -ma-
jor regions of the continental United States. (Nbte that these four regions
bear no relat10nsh1p to the regions developed by Garreau.,) The numbers in thd
chart are "indexes.” An index nuiber of 1,00 represents exactly -the national
average in the consumption of the designated item. An index of 2.00 indicates
. consumption of an item at a rate twice the,nafional average;.an index of 0.50
indicates consumption at a rate half the national average; and so forth,

+
.

Do you feel that these Iindexes are reasonably accurate for your home region?
90 you think that the indexes for the region where you w1ll be hosted tell you
anything useful about the people there?

PRODUCT REGICN

‘North

34w : .
1 Northeast Central

]
|
i”
)
!

; -
kY

white flour g Q.46 0.89

0,35 0.53

otféﬁ\ 0.83

i
veal E o222 0.55
' i
I
:

corn meal

refrigerated
bakery products

[

~

LT T PP TTE TN RUVS

. 0,58
buttermilk _ ;.60
chocolate milk: . l.QO

lamb, game

CHinal o Ralld. B - RIPRRNRNIR i LR S N

yogurt . ’ 1. I 0.-66
fresh pears oL ' 0.87
dried beans . . 0.68
shortening/lard ‘ . I'I0.89

carbunated water . : 0.64

cole slaw . - . ) 1.00

potato chips ! 71 1,32
baking chocplate ' . | 1.43

" chewing tobacco &
pipc tobacco

rice . . : 0.49

L
i 62 . | oles

brcad other than
white

apple juice{cider 1.19 0.64'_I 10,83

1.15 - 0.98 0.63

Source; Consumer Expeq&itﬁre Patterns (The Conferencé Board, 1578)

’ ) -
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Food for Thouaht . ‘

. A VIEW FROM ABROAD A

’ - . .
[hmericans often make aj curious impressioff . . . upon the minds of
outsiders -- an impression of simplicity merging into naiveté, of
directness Gérgzng upon ingenuousness, and of youthfulness which is
sometimes hard to distinguish from what the outsiders conceive of
as immaturity. This impression is made deeper by the very sentimen-
~ tal character of many Americans, who have not been dragooned like .
the British into concealing their often profound emotional reelings
by maintaining & stiff upper -lip. The skin of American "toughness”
is perhaps thinner than that' of English reservg., and passion will
keep breaking through. _—
As the years pass and as the American experience becomes more worldly,
in some ways more painful, and more like that of others, a change is
taking place and skepticism and cgnzczsm are strengthenzng their hold.
But curlouslg, even now, it is freguentlg American ionocence which
makes the strongest impact on the European visitor, as in American
mgth it ought to be: the freshness, strazghtforwardness, and Vzgor
. « . are -the real charisma of Amerlca
For it would be thé grossest mzsrepresentatlon to thlnk of its ‘un-
doubted, and at bottom undoubtedly salutary, concerr for material °
things as being the only, or -even perhaps the dominating, feature of
the American way of life. %o put gt at its lowest level, America is '’
not only the richest nation in history, but the most generous -- and
this is not a simple cause-effect relationship. When Adam Smith
talked of the self-interest of the butcher and the baker, he went on
to say, "We address oirselves, not to their humanity but to their
self-love. . . ." In business this may be true in America, bu* in
social life nothing could be farther from the truth. American indi-
vzdual hospitality and kindness give it the daily lze._

b

Source: H.C. Aller, The United States of America: A Concise History,
London (Ernest Benn Ltd., 1964). This book is a text that has been
widely used .in Rhodesia (now Zimbabwe).
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. Success as an Intercultural fSojourner i , .

8

% ' . .
Imagine that you are one of your host parents. What is a positive expectation
that you have about the AFE/Afudent vou are about to regeive inte your home?
= .

4

that you have about the AFS student you are about to yeceive into your home?

Imagine that you are one of your host parents. What aéﬁa negative expectation

Imagine that you are your host sibling nearest in age, What is a positive expea-
tation .that you have about the AFS student who will soon share your family life? .

.

Imagine that you are your host sibling nearest in age. What is a negative ékpec-
tation that you have about the AFS student who will soon share your family life?

PAFulToxt Provided by ERIC




/! Success 3s un Intercultural Sojourncr
-~

. .

o & CASE STUDLY # 1: Sue's parents settled just north of S5an ¥rancisco after therr
marriage because they had been attracted by certain traits of the people thero

-t -~ their liberal political views, sense of sorial and personal experimentation,

and relaxed pace of living. Sue’s paredts weren't '"nippies,"” byt they did
share the broadmindedness and interest in the unconventional that is associated
with people of that type. Thus, as Sue pgrew up, shie had gfen made to observe
relatively few limits.

. )
As a U.S.4. Frogram participant, Sup fourd herfeif on a farm in tennsylvania. '
Her host family, she soon discovered, seemed hemmed in by lisits on all sides.
-They cduldn’t leave the farm for more than a few hours because rhe animals had
. to be fed. A round of daily, monthly, and seasonal chores -- beginning gt 4:30
: in the morning -- enslaved them to clo¢k and calendar. ‘They wore not.only con-
_venticnal and conservatiwe in their outlook on life, but alsc devoutly religious
in a way that Sue, at first, found impossible to comprehend.

*The abrupd change in valuyes and lLfesLyles was almost too much for Sue. Some-
how, she persisted. Perhaps it wasn't grit and determination that got her past
that first month on the farm, but rather that she bepan to pnotice that ‘this
linited, conventional 11festy1e worked for her fanzly Taken on their own terms
they were good people, proud of their contributibn to community and society,

: satisfied with their lot in life, and skillful at what they did. They didn't
view theilr lives as limit- ridden. Even their religious beliefs 'served them well .
and wade sepse in the total context of their l1ves in time, Sue developed a )
real feeling of admiration for her hosts. .. - L

. ‘® CASE STUDY # 2: George loved children,.but he didn’t have any younger brothers
' or sisters. When his Aunt Fran came to visit with her brood in tow, George '
quite happ1ly entertained and romped.with them throughout the day. Applying for
the U.S.A.-Program, George requested a host family with small thildren.

He got exactly what he wanted ~- a family with three boys,-the oldest five, the:
twins two and’'a half. They were intelligent kide, curious about everything . . . o
and into everything in the house., The were noisy, full of mischief, and seem- -
ingly possessed of an inexhaustible store of energy.  George laved xt! He got T
them up in the mornings (if they didn’t get “im up first) and played with them
every evening beforeé supper. On the weeckends, he often did projects with them

. or took tflem on excursions. '

GCeorge's host mother was a well-educated professional woman who had deliberstely

chosen to jinterrupt her career to be a full-time mother to the boys. George Te~ .
. spected her for that. What he couldn’t get used to was the way she seemed to
ignore. him (and her husband) in the evenings. As soon as the boys were in bed,
she disappeared into her room, curled up in a comfortable chair, and lost her~
self in-an escapist novel.. She seemed impervious to all but the most deté:mined
intérruption. Gregarious George found this hard to take. But he tried to under~-
stand. by putting himself, mentally, into her shoes. And he began to appreciate:
that an entire day -~ day after day -- with those kids would be enough to exhaust
- just gbout anyone. For Ceorge, the boys were a diversion. For his hoat mom,

they were a full-time responsibility, one that stretched her w1111ngnesﬁ tad ‘a- .
. bility to deal- with people to its limits by day’s end. George decided to respect
. his host mother's Need for solitude in the evenings. : . .

Y
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SULCHYLS

fhad been her friepds far o yegrs
Program wan riobe For Hetavw heo s .

part ! the gorld witboul Letag soparateg Uroem Do tenis for oo

In ber hMosi community, v Tound <hat 1

was an dutsider.  Surv, a Tew of ber new cloramates had intreduced then-
seives, and faces :n the scheel Ballwav vegen to look famtliar.  Poople
smiivd and sard hello af they passed. Hut all thiz was torribly superfs-
Sial. Would anvone miss her 17 she vanished froen the foce o7 the carth?
Sometiting hadé Lo be dong: Betsy couidn'y boar o semiuter withool frionds.

Bevsyvinhought her probles through carefully. 17 :h“g var‘ g% boyond Fhe |
pelir formalitipn, why reasoned, then [ wrll. It owasn’t casy She neves
had thought about making {riends beforc; friends nlu ye #inply had beon
there.  But, as she thought abour 1t i! geemed that haging the intliative
wies only,the first step, Being friemdly wouldn't %e enougb; she had to be
prepared 1o be a good “Tri®wd, too -- ,uoperat;xe irustwortky, and reliable.
And she would have te be careful not ta slip over ints being meerely demande
ing znd ¢linging toward othars, S$o Betsy began by identifying a fow ciass-
mates who, in some inLuitive way, seemed “hey kind of peopie.” She weat out
of v way to walk with tbeﬂ in the hxiis: shic sought them out in the cafe-
teria, she ETHTuka couple af extracurricuiar acfivities in which they uorﬁ‘
involved: and shy made a point of asking them to “show her the ropes”

+he school. In moat cases, hior approach worked. Ey the ond af the semzste
she wias as attached to several new {riesds as ko her oid friends batk home.

CASE STUDY » 4 Gloria was fascinated by "benutiful people.” She read both
Teen and Seventeen magazines, 8nd she spent a lot of time doing Jane Fonda'e
exercises, caring for her clethes and hair, and gonerally keeping hQ{&ulf
on: of :hy most attractive girls at her high stheel, ‘

A% A C.QAa, Program participant, Sloria became a member of a bost family wilth
wwo ciriidren, Jane and Bob. One thing about her Most siblings struck Gloria
from the moment she first saw them -« they were anything but heauvtiful. Bod
had endured several operations td correct a nairlip, bur the diefeet sfill was
apticeable. Jane wan . .. well, nol exactly fat, but overweight and defi-
nitely not 4 fashion=plate. Wnat's mord, neither of theo seoped Yury inter~
:5ving. Bob was obsessed with fire {ighting, and sper mwose o6fF hie time at
the locai wolunteer fire department. Jane was & "special”. education student
at the high schooi, and Cloria knew what that meant. Bven though she feic
nglL" about it, Gloria thought to herqeik. & whole semester with these two?!

But something intervened that Gloria hadn’ ¢ counted on., Jane and Bob really
seemed ‘to liks having her around. They didn't seem threatened by her beaury
and intelligence; rather, they were devoted to helping-her feel~&t home in
the school and coimnunily, and to sharing with her portions of their .lives
s th bev thought she might fied interesting and enjoyable. -They xespected
Gloria for what she was. And: beforE very many welks had passed, Gloria founﬂ’/
he?sel .agaepting Bob and- Jane on cheir own terms, valiing them as friende-
and aiﬁ?fhge in 3 way that would have been inconcéivable. ta her on the day
she et them.. By the time the eemester was over, a strong bond of mutudl ge-
spect had developed between Gloria and her host sxbitngs and GloXig, reude~
nized thar ehe had learded something useful from them about” humnnit%}at:ansf
- I . g .
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Fuad for Thought .
L/

JULES FEIFFER ON AMERICAN LIFE
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LEADER'S GUIDE - o
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Preparing for ~n American Adventure e




. . -~
U.S.A. Program Regiqnal Orientation

. : - ARRIVAL ACTIVITY

Leader’s Guide
Goals: 1. To provide a supportive environment for participantd
immediately upon their-arrival at thc orientsrion sit
2. To introduce group members to each other and to the leader "

3. To facilitate "settling in" at the orientation site

4. To .establish elgroup atmosphere conducive to learning

o . 5. To convey specific information and answer immediate questions

Materials: 1. Preparing for an American Adventure {one per student)
2. Group member list (two copies) : >

3. Site nap

. Time Required: 1 to 1% 7{, structured as follows: .
) i 7

PAIF I PART II PART IIL

o . Information .
Intro@uctzbqa and Questioqs Site -To?r

20-30 minutes 20-30 mitietes ) 20;30-ﬁ1nutes . -

- . .

«*

PART I: mraonﬂbuous

s STEP 1 - Group Leader belf*lntroductron

o

Begin by lﬁtroducrng youraelf and explaining. how you came to be in- \
volved with AFS.. If you are'a returnee, descrzbe a few of. the hlgh s
polnts of your AFS experience and of your adgustment co it. ~

. ” .
. STEP 2  Group Members'. Inl:roducl:iona , - o

Give the members of your group the opbortunity to be imtroduced. Here
are three ways of doing this. You may be familisr with other ways of

. -
.. . - ]

s o




8RRIVAL ACTIVITY T I oy L ' ‘ page 2

- - -

.' A o -

enab11ng thembere of a group to 1ntrJhuce themselves; - you may ‘make use
of any method with whlch you are comfortable

Option 1:° Stralghtxlntroduct;ons

Each student 1nttoduces hlmae;f ot herself in turn. Each should
be- encourﬁged to state not only his’ name, but also someth1ngYabout-
his family and-his hometown or home asrea. -Youlmlght, for example,
ask .each student to explain uhat is Treally d1st1nct1ve about his
hometowm or heme area. ’ :

- "

thioﬁ 2: nggﬂ—Robin Introﬁuétions

Each student introduces himself or herself in turn, names his. home" S
state} and @entions one typlcal characteristic of that state or o “
people from that state. The student then repeats the firet name,
"home state, and typical characteristic of each atudent who was in-

troduced before him. This becomes quite challenging for those who

introduce themselves last, but is a great aid to breaking the ice

and to helping everyone remember each others® names. Show that you

are a good sport by going last.

Option 3:' Paired Introductions. t R

The students are divided into pairs. Each studeit interviews his
partner for a few minutes. After seven or eight minutes of talk
between the partners,. the group is. called back to order and,each
student introduces hzs partner to the group.~ Of course, these. ;n-
trodyctions should include more than ‘Werely name and state. -

VL s '
. o . b *
t v ) ’
. . ta . b
PART 1I: INFORHATIOﬁ AND”QUESTIONS T
, . ' i U - B -
STEP 1 Distribution of Prepazi_g fbr 4n Américan Adventure_
- # -
Paeo_glt one copy of Preparing for an American Adventure to each stu-
dent? Inmediately direct the students to fill in the information re-
quired at the top of page 1 (name, building, group ieader, and so forth).
Discussion of Preparing for an American Adventure

STEP 2

STEP 3

’ - - : . ’
Ask the students to flip through Preparing for an American Adventure.
Tell them a.little about the activities they will participate during
the next day and a half. Empha&size that it ias important for. them to .
bring the booklet with them to all group meetings.:

Information about the Oriéntation Schedule

13

Review in detail the schedule for the remainder of the orientation

‘ program. Have the students enter this information into the appro- - i

priate spaces in the middle of page-% of their booklets.
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. .STEP 4 i r 3 . :

Igformation about Onward Travel Arrangements

. At a minimum, mention the time for departure.and inform the students
“about the location at the crientation site where they can obtain de-

tailed travel information. - To t! e extent that more specific infor- e .
mation is- ava1lable for individual atudents, ment1on it at this tzme.'Hn- L
. e L s - - . : )
" . - y . . . ;‘m o

STEP 5 Information about Baggage ﬁeight and -Size Restrictions ¥

-

Reniind the students about the size and weight restrictions that. apply. - -
to domestic travel. Size and weight allotments may vary with the air-
lines, so specific questions may have to be EE;:rred to the travel
‘representative- on szte. Strongly encourage ‘stidents who have baggdge
that is too large or too heavy to take 1mmedzate corrective actjon.

<
. - ' 7
STEP 6 Other Questions about Travel.
i Determine whether any member of your group has additional questions
or problems relating to onward travel. Be sure Chat each student
either has his onward travel ticket or knows when and where he will
receive it. Assist any student with travel problems. .
STEP 7 Other Questions ,
. Invite the students to ask any questions, or to raise any problems,
that they may have at this time. Be sure that all students have
received papers describing their host family, and assist any student
. wwho has not received these papers. ‘
STEP 8 Completing the Gfoup Member List _
Before departing on the site qur, complete in dupl1cate your group ) .
] member list. You (the group teader) should print or legibly write .~~~ -
the names on ‘this list; do not pase it around the group. Be sure '
to return the list to the Orientation Director. Y,
PART III: SITE TOUR
STEP 1 Tour the Orientation Site
Lead the members of Your group on a tour of the orientation site.
Be  sure to include locations that are of major -importante, or that
‘may be- raquzred in an emefgency. luch as .
4 1. your room - .- 5. resource room
2. general assgembly room 6. nuree's room _ s
. 3. cafeteria s . 7. departure location

‘4, Orientation Dzrectonhg‘ézfife_ 8. grogptﬁﬁ?ting room or location

o 3




Materials:
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U.S.A.- Program Rggfgpal Orzentatzon

EXPECTATIORS

Leadf:iﬁjﬁﬁidé
. / . < " - -
To gx\e the studéhts 5. 8n oﬁﬁortuni:y Lo dLacusu thtnr

-poeitive and negdtlve expeccatlonaaabout the upcomzng
“experzence :

..,; 3 A%' : o
To 1dent1fy expeétatzons that are’ unrealzstzc and to
attempt to change these so thgt they are more nearly in
line with what is likely to occur

. To provide a secon& opportunity-for studente to aek
questione and to share probleme, uncertairnties, and
feare, and to deal dzrectly with all these concerns

To emphaszze the expe;patzons APS has of participante

To leave the impression on stuc. ite that AFS ie aupportzve
and helpful and fully competent to handle their coﬁcerns

Flipchart or blackboard

Marking pen or chalk (for group leader)

Penciie (at least one per student) N
.,

Preparing for an American Adventure (in students’ poeseseion)

Time Required: Approximately tyo hours, etructured .as follows:

PARTT. ™| pART 11 . PART 111

Students'
Questions
and Problems

_AFS’e
Expectations

Students'.
Expectations

60 minutes ' 45 minutes - - 15 minutes

/-

STUDENTS' EXPECTATIONS

£

Introduction of the Expectations Excrcise
Explain that the-way one rea¢ts to and adjdﬁts to a new experience im
determined to a considerable degree by his prior expectations. 1f

one's expectations are realistic, reactions are likely to be more

- =
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. moderate and adjustment is likely to occur more rapidly and completely. . R
) » This exerciSe can be successful only to the extent that group members =~ -
are compléetely candid in expressing their expectations openly and fully.

STEP 2 Listing of Expectations in Preparing for an American Adventure

Ask the pgﬂﬁenfé to open their copies of Preparing f.. an American¥

, Adventure to page 4~ Explain that at this time they will complete the-
first two portions, located at the top and middle of this page. FEach
student is to work alone. '

Allow between five and ten minutes for’the students to complete these
portions of page 4, concerning poaitive and negative expectations.

STEP 3 Small Group Discussions .

Divide the students into groups:of three or four members. Assign
each small group s location in which to hold its discuassion.

Explain that the small groups will discuss the positive expectations
that each member has listed for about ten minutes,.then will‘diapuss
the negative expectations that each member has listed for ‘about ten
minutes, The purpose of these discuasions is to select two poaitive
. and two negative expectations that they feel are especially importsnt,
. and that they will.share with the whole group later on.

Allow approximately fwenty minutes for the small groups to discuss
theip expectations. Be available to join in any group’s discussion
if the members ask you to do so.

STEP 4 Reports by the EEH Groops » . . -
. g
- Call the small groups back together. Agk each group, in turn, to

state the two positive and two negative expectations that it hes
: identified as being especially important.

' H -i'r - % -
As each expectation is mentioned, listiiit (in as few words as pos=~
sible) on the blackboard or flipchart. You probably will want to
divide this list into two psrts, one headed POSITIVE and the other
headed NEGATIVE. '

Some studéfits will be eager to discuass certain items as they are .
listed. You will have to use your judgement regarding whether to
insist that discussion await the completion of the lists on the
flipchart or blackbosrd, or whether to allow discussion to gct under
way immediately. If you choose the latter course, be sure to give
every group a chance to report; don’t allow the discussion to become
80 animated that one or two small groups are given insufficient time.

E

-
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. STEP 5 General Discussion .

B . . sa

Open the floor for a general difcussion about the positive and nega-
‘tive expactations that have been listed on the flipchart or blackboard.

As group leader, your most important responsibility in this discussion
is to identify (or elicourage students to identify) those expectations
that are uprealistic,-that is, that are too positive or too negative,
\jﬂ ﬁ' You must also help the students to replace these unrealistic expecta-
‘ tions with revised expectations that are more realistic.

In addition, as. a group leader, you also are responsible for . . .

1. insuring that no one topic of discussion dominates the others,
snd that all items on your list receive some attention;

2. insuring that no individual dominates the group, and that all
members of the group have an opportunity to express themselves;

3. anewering questions and dealing with problems and concerns of
group membérs as chey arise during the discussion,-and

4, bringing the discussion to a close in time to allow the other
, portions of thig* exercise to be fully carried out.

—

: HELPFUL HINT: Youémﬂ§“uish to think in advance about how you might
. reapond if students in your group express the following expectations:

1. This U.S.A. Program isn’'t really a challenge; it's not really a
true AFS experience like the kids haYi who go abroad. It'll be
.ég:y to adjust. I don't expect to get much out of it.
2. What can you accomplish in one school semester? I'm worried
that I'11 just begin to get friendly with people and integrated .

. o into the life of my host school -- then I'l) have to leave.

i 3. Wow! I'm going out West. All the pictures I've seen of.tﬁe Weat
are so beautiful. T can't wait. I'm going to see everything.

4. My host family looks great. But what if they don't like me?
What if my host brother/sister doesn't want to be my beet friend?

"5, I'm Iooking forward to being an important person in my hogt com-
munity. At home I sort of got lost in the crowd, but I' IE be new
g and different in my host community. For once I' 11 be Spscial

+

STEP & Summarizing‘Exerciae w -

Direct the studente’ attention to the bottom of page 4 of thcir
handbook. There space ig provided for them to ¢xplain how one or

/ two of their expectations were made more realietic a8 a result of
the discuseions that have just ended.

. o Ask the students to complete this portion of page &4, working alone. ’
Give them about five minutes to complete this task. It is not neces-
sary for anyone to share what he or she has written with the others.

35 A
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. PART II: STUDENTS' QUESTIONS AND PROBLEMS "

.

STEP 1 Introduction of the Questions and Problems Exercise

'§xpldin that a major purpose of the entire orientation program is
for each student to leave the orientation site with no questions
. +  or problems that can be dnswered or resolved by the orientation
staff. In addition, it is ‘important that esch student have a clear
idea in his or her mind about what is probably going to occur over ) N
the next few days, weeks, and months. The purpose of this exercise
is to deal with all questions, problems, uncertainties, and fears
that may still be lurking in their minds.

STEP 2~ Lidting of Questions and Problems

Direct the students to page 5 of Preparing for an American- Ad-

venture. Explain that at this time they will write whatever

questions, problems, uncertainties, or feare they may have now.

They should use one, two, or ‘three boxes as needed, leaving blank .
the space for 'The answer.’” Each student is to work alone.

_Allow between five and ten minutes for the studente to complete
theee portione of page 5.

STEP 3 Discussion of Questions and Problems

Ask each stude int to read or describe to the group his or
7 her first question BT pyoblem. When a student has related hie
X question, immediately ask whether others have the same or similar.
. questions. If others’do, ask whether they Bee the question in .
terms that are identical to those used by the student who stated
it originally, or whether they have a different perspective on it.

When a given question or problem hae been described and defined by
sll who share 1t write it on the blackboard or "flipchart. :

After a question or pro{;em hag been wgﬁtten by you, proceed to
deal with it. There are four waya in which you péy deo this:

l. pcovide the answer or solution yoursélf, or

2. encourage group -participation in arrmvmng at a likely
answer or solution, or

3. promise those who’ve raised the question that you will find
out the answer and that you'll get back to them before they
leave the orientation site, or

" 4, direct those who've raised the questioh to the appropriate
person at the orientation pite who will-be able to answer it.

* Continue in this way until all queltions and problems have been
dealt with. -'Suggest that the students complete "The gnswer” in
' the, appropriate boxes as answers and solutions are provided.




EXPECTATIONS

. STEP 4 F ina-l Exerc ise ’ \

'paéé 5

Dlrect the students attentlon to the bottom‘of page 5, where the

box is headed "A questlon someone else had that I hadn't even thought
of.” -.This space ig prov1ded sc that in their handbooks they can have .
a complete record of the important questions that have been resolved
through’ the group 8 ﬂlscu331ons.

Ask the students to complete this portzon of page 5, working alone.

. Give them about five minutes to complete this task. It is not neces~
- sary for anyone to share what he or she,has written with the others.

PART ITI:  AFS'S EXPECTATIONS

STEP 1% Introduction to the AFS's Expectationsg Segmenﬁ

Explaln that AFS also has certain expectatlons of students who par~
t1c1pate in its programs. These expectatlons may ‘be thought of as
1nc1ud1ng both general guidelines and dpec1f1c rules.

Indicate that you, as group leader; will now tell the students what
the general guidelines and specific rules are. Questions will follow.

STEP 2° General Guidelines for AFS Students

. 1. AVAILABILITY OF HELP: A unique and important. aspect of the AFS
— organization is that individuals are elways ready, willing, and
able to help students when they need it for any reason. AFS
expects students to ask for help whenever they feel it Is neces~
sary. There are three levels of help available to each student:

a. The host parents

b. The lotal AFS chapter: student-family liaison or chapter
pre31dent in mosat cases

c. The district or area representative 12) )

Each student will meet these pecple soon after arriving in their
host community, and should make a note of phone numbers, etc. -
<$h—I%HILY EXPERIENCE: The AFS experience is a family and community:
experience. APS does not expect host families or chaptess to
take students on long trips or excursions. Some students may be
treated to such journies, but no one should expect them to occur.

'3. SCHOOL PARTICIPATION: Participation in the life (academic and
, extracurricular) of the host school is an important feature of
an AFS experlence. AFS expects students to take school partici~
3 pation seriously, that is, to study diligently and to join whole-
t heartedly In extracurricular activities.

- | 37 - - 3
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. TAKING THE 1INITIATIVE: Although AFS people in.the host community
may look our for ‘the student and see that he or she is introduced
to othurs, the atudent bears considershle responsibility for see-
ing that he gets 'to know as many people as posaible and becomes
involved in their daily lives. AFS expects the student to take
the initiatiﬁé‘jp meeting people and making friends.

. COMMUNICATING OPENLY: Open, full, and frank communication with
others is a good way to avoid misunderstandings, and to resolve
interpe-sonal problems when they arisp. AFS expects students to
communicate openly with others, espedeélly with host family mem-
bers and AFS volunteers in the community.

Ask the members of the group whether they have‘any queations or
comnents about these five general guidelines.

Specific Rulea for AFS Studdnts

There are only three specific rules, and they are'rigidly'enforced.
Every year atudents are sent home as a result of their breaking
one or more of these rules . . . even for fi;l; offenlgs.

1. NO DRIVING: Absolutely no driving of any motorized vehicle on any
type of highway, road,.or other public thoroughfare. For types
of driving that may not éeem to be covered by this prohibition,

. consult with your chapter president in your host community. ~
. NO DRUGS: Absolutely no drugs with the. exception of those pre-
scribed byfﬂﬁ;;iCians, dentists, or other medical professionals.

-t

3. NOo HITCHHIKING: No exceptions. ’

‘Ask the members of the group whether they have any queations or ~
copments about these three specific rules,

-

Wrap-up of Entire Sesaion on Expectations
" 1 ‘
State again that a major purpose of the entire orientation program
is for each student to le@ve the orientation site with no questions
or probiems that can be answered or resolved by the orientation staff.

Remind the “Students that you and the other orientation staff members
, are present at the orientation site to help them deal, at any time,
with 'any questions, problems, or other nevds that may ariac.

il

-




U.S.A. Program Regional Orientation

THEME AND VARIATION IN AMERICAN LIFE

Leader's Guide

. To increase the students' awareness that the United States
has a distinctive culture of its own
e
. To increase the students’ awareness that American cultural
patterns (or "themes') vary from place to place

To emphasize goal #2 by giving the students an opportunity
to compare their respective home communities with respect

" to a number of widely recognized American cultural themes

. To awaken in atudents the expectation thit their host commu-
nities will differ from their home communities in subtile but
important ways ’

. To provide the students with a working underetanding of at
least eeven, and possibly ten, American cultural themes

. Materials: Flipchart or blackboard .

Marking pen or chalk (for group leader)
Pencils {(at least one per student)

Preparing for an American Adventure (In students' possession)

+ - R
Time Required: Approximately two hours, structured as followa: -

PART I PART Il PART III

-

Seven Home ’ Cultural
Cultural * Comsmunity E Themen
Themes Comparisons ) in Action

-

30 minutes 60 minucea 30 minutes_

SEVEN CULTURAL THEMES

Introduction of "Theme and Variation in American Life'

Explain to thé studente that AFS gees the U.S.A. Program as holding a
special challenge for participants due to the fact thgt the differences
between their home and host communities will not be ap otriking and

-
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obvious 83 in the case of students who go abroad. Subtle differences
in the way people think and behave may be the moar difficult to adjust
to becauae they are the most difficult to perceive clearly.

The purpose of this activity is .. help the.students become familiar
with a number of habits of thought and patterns of behavior that are
characteriastic of the American people as a group, but that are-likely
to vary slightly from regicn-ta region. from community to communlty.
and from persomn to person. "o

In the firat part of this activity, tHe students will read and discuss
descriptions of seven "cultural themes' that are characteristically

American, that is, that tend to distinguish Americans as 8 group from

the people of many other cultures.

Reading and Discussion‘of Seven .Caltural Thewmes

Direct the studerts’ sttention to the information on pages & and 7 of
Preparing for an American Adventure. The objective, in general, is
for them to read and understand this material, snd to be able to ask

questions or qakexcritical remarks concerning it.
N i

There are two ways in which you could gtructure this task:

Option 1: Read Everything, then Discuss

The students are directed to read pages 6 and 7, and to save their.
questions and comments until all have finished reading. This ap-
proach has the advantage of focusing questions and comments on those
portiond of the material that the atudent? find the most Questionable
or moet comment-worthy, and 8o will tend to help you stay within the
suggested time-limit for Part I: 30 minutes.

Option 2: Read and Diecues Each Item in Turn

.The students are directed to read the paragraph on "Assertiveness,™,
and then to ask questione and offer commente about it. Then they
proceed in the s&me fashion with "Informslicty," “Low Commitment to
Family,"” and so forth. This approach has the advantage of insuring
that the material is thoroughly underatood and diecussed, but is
likely to csuse you to use up more Ehan‘30 minutea for Part I.

- 1

HELPFUL HINT: Dq not feel that you muat defend the points of view
about American life that are presented on pagea 6 and 7 of Preparing

{for an American Adventure. Keep uppermost in your own wind tvp things:

First, the dedcriptive etatements on those two pages are broad gener-
alizations, and, as such, are subject to sil che "ifs, anda, and bute"
that plague every generalization. Second (and more important), the
vhole purpose of "Theme and Variation in American Life" ia to awaken
studenta to the cuitural variations that exiwt within this one nation.
Thus, when studerti object that one of the statementa ian’t true, ask
them to describe uhat is true in their vegiop of the nation.
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-]

PART [1:

HOME COMMUNITY COMPARISONS

Introduction

Eaplegaize apxaln that the purpuse of "Thene wad Varintion in American
Life” 18 to i1ncrrease the students’ gwareuncss that typically Awerican
cultural themes con and do vary from place to place,

Paint out that, in this discussion group, rthere are students from
=any different regions and compunities in the tnited States. Conse-
guently, the group is an ideal forum for comparing and contrasting
different valuea and behaviors found in. different parts of the U.S.A.
T™he purpose of -this portion of "Theme ang Variariom in American Life”
19 to e¢nable the students to compare 8nd contrast their home commu-
nitzes with respect to the seven themee previously discussed.

1

Txplanation of the Exerciae

Direct the students ro turn to pages 8 -and 9 of Preparing for an
American Adventure, end to resd the directions at the top of page 8,

Expand upon, or highlight.'tﬁese features of the directions:

i, A copiinuut has been developed for each of the seven themes; the
continuum has Five reference pointe, only thrée of which are pro-
vided with written descriptions. The other two ~- (2) and (4) -~
are intermediate betweerr (1) and (3), and (3) snd (5), respectively.

ko)

. Within edch cdntisuum, the reference point identified as (4) ia
intended to represent the characteriatic American spproach that
wae described sn pngao € and 7,

3, Using the seven cantlnua. the students should attempt to generalize
about their own hope comeounity by circling the reference point that
seems Lo rost accurately describe the people who live there. Of
courss, no reference point is likely to be accurste in all reapecta;
the o3est i¥ to select the one that is the bes: generalization.

Wnen the &%?%étgonifappaat“to‘be understood by sll, instruct the students
to voupletr pages 8 and §. Fach student ia to work alone. Allow approx—~
ioately 15 axnutel, and ‘not longer than 20 minutes, for this task.

Ha~ )

hcgpa:&lon-of Studentt gggg Comnunxtlea

At the close of the period allowed for the students to complete pages 8
&énd 9, open the floor for general discussion. The overall ob;ectzve of
the discussion period is for students to focus on the veriationa among
theiy home communities in terms of both the seven cultural themes and

- other importart characteristics that may arise during the discussions.

Any wvay of structuring the discussion that achieves this end is asccept-
able. Here is ohe posaible way im which to proceed:
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. 1. On the flipchart or blackboard, write down the lefthand side the = -
‘ names of the seven cultural themes: Assertiveness, Informality,
Low Commitment to Family, and so forth. ' -

" 2. Across the top of the flipchart or blackboard (over the remaining
space in the middle and to the right), write the five numbers that
appear on each-of the seven continua. The dieplay at this point

will have this general appesrance: . .
_ 1y (2} (3 (&)Y (5) ’
Assertiveness ‘ : 3
Informaliiy
Low Commitment
. to Famil
V4 e .
Exploitation : . -
of Nature
N . Restlessness
Succese L
Time Consciousness :
A
3. Open the discussion perzod by polling the etudents with respect to
the generalization they made about their home community for each of
) the seven cultural themes. For example, for ‘Assertiveness,"” how
. many identified their community @e a (1), a (2), a (3), and eo forth.

Keep score by making hatch marks under ;he sppropnste number and in
the appropriate row. Do thie rapidly; do not allow discussion. .

4, The completed display now allows you to’ ¢rganize the discuseion
along lines that appear to be especially interesting or productlve.
For example, ghree poseible points of departure sre . . .

a. to begin by discussing the cultural theme that shows the
greateat degree of variation among represented communities, or

b. to begin by diecussing the cultural theme that shows the
fewest number of choices of the “typically Amerlcan" (4),

c, to begm by discuseing the cultural theme that ehows the
greatest number of choices of (1) and (2}, which are patterns
of thought and behavior espegially unususl in the U.S5.A.

$. Once having gotten the discussion off to a good start, allow it to
proceed naturally. Do not be overly concerned if the students dis-
cuse differences among their communities that are not exactly along
the lines established by the seven continua. The' object is for them
to become more fully aware that many kinds of differences exist.

HELPFUL HINT: As the discussion proceeds, help the students keep in
wind that there are also sub-cultural differences ‘within - communities.
' - Recent immigrants are likely to have an ocutlook different from main-
. stresm Americans, the elderly will be different. from youth, men will
: be different frow women, white-collsr workers vil!. be different from
blue=collar workers, and so forth and so on.
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1

PART ITI:

CULTURAL THEMES IN ACTION

NOTE:

STEP 1

STEP 2

STEP 3

If your discussions under Parts I and II have used up all the time that
is available, treat Part III as .. brief "homework” assignment that the
students should complete before the next meeting of the group.

Introduction

Expréss the point of view that the idemtification of various "cultural
themes" is a ueseleas academic exercise unless the students develop the
ability to see the themes operating in their day-to-day lives,

The purpose of the following exercise is to give the students an oppor-
tunity to pregtice relating cultural themes to events in their personal
lives here and now. The focus will be on three different themes: Friend-
liness, Pragmatism, and Effort-Optimisem.

"Explanation of the Exercise

Direct the students to turn to page 10 of Prepafing for an Ameribap
Adventure, and to read the directions at the top of the page. '

If the directions are not clear to all, note that the objective is
gimply to describe briefly in writing something that has happened since
the students arrived at the orientation site that illustrates each of
the three themes. -

When the directions are understood by all, instruct the students to
complete page 10. Fach student is to work alcne. Allow approximately
ten minutes for thie task to be completed.

Note that if time ie short, you may wish to skip the individual writing
portion of this exercise, and to jump directly into the discussion.

7/

Discussion

Encourage the students ti ' are what they've written with respect to
each of the three themes .a turn. The objective of the dimscussion is
to help the students understand that the various cultural themcs are
not merely abstractions, but rather culturally determined forces that
are played out in their individual lives day-by-day, mowent-by-woment.

HELPFUL HINT: Because Americans value individualism so deeply, they
tend to resist any suggestion that their actions ‘sre more or less
determined by external forces Such as ¢ultural values. Be prepared
for students to take exception to the point of view .advanced here.
1f any do take exception, suggest that just as communities may vary
from the characteriatica that are typically American, a0 way indivi-
duals vary. Individuslism is made possible through such variations,
and through the perticular “style” with which one performs the roles
set for him by cultural forces.
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-

Wrap-up of Entire Session on "Theme and Variation"

Point out thst, ironically, the studénts probably have learned nothing
new during thia session. The habits of thought and patterns of behavior
that have been discussed were already, to. some extent, part of the cul~
tural heritage and behavioral-repertoire of each student. The purpose
of the session was not to teach anything new, but rather to help the
students become aware of aspects of their thought and behavior that
probably have been invisible to them in the past.

Having become more consciously aware of a few of the cultural themes
that underlie thought and behavior among mainstream Americans, the stu-
dents should be better able to notice subtle differences between their
home and host communities, and to adjust to those differences.




U.S.A. Program Regional Orientation

’ v CHARACTERISTICS OR AMERICAN REGIONS -

Leader 's Guide

Goals: l. To promote an extended exchange of information among thé
students congerning the differing characteristics of their
home regions of the U.S.

2. To increase the students' awareness of the types of social,
political, economic, and cultural differences they may find
in moving from their bome region to their host region

3. To familiarize the students with the opinions q{*aomeone
who has thought a great deal about the charactetistics
of #he regions of North America: Joel Garreau

4, To help the students conceive of ®he United States in a
global == or at least continental -- context

5. To help the students conceive of their U.S.A, Program
experience as being truly "intercultural® in nature

-

Materials: 1. Plipchart or blackboard
Materials: . .
2. Marking pen or chalk (for group leader) ‘

3., Preparing for an American Adventure (in students' possession)

Time Required: 1% to 2 hours, structured as follows:

PART 1 PART 11 . ) T
' Preparation Discussisén
30 minutes : 60-90 minutes ’

-”

e

HELPFUL HINT: The success of this exercise depends in some measure on .
the extent to which the students in each discussion group come from a
variety of widely separated regions on the U.S.A. Efforts should be
made to prevent students. from the same comgunity or from nearby commu- -
. nities from being in the same discussion group. ) i
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CHARACTERISTICS OF AMERICAN REGIONS

PART I:

PREPARATION

"STEP 1

-

" Introduction of "Characteristic. of American Regions"

Point out to the students that because they are in the process of
movxng from one region of the U.S. to audther, the purpose of this
exercise will be to find and use the best available resources dbout
the characteristice of the various. regious of the country. Fortu-
nately, there are at this orientation site a large mmber of very
good resource people on just this topic: the students themselves!:

Explain that this exercise is divided into two parts.- During the
first, they will prepare by becoming familiar with the views of a
Journalist who has traveled extensively th}oughout North America,
and who has written a book destribing certa;n characteristics of a
number of American regions. His deucrxptxone of these regions will
serve as a point of departure for the students as they think about ,
the characteristics of their home regan and other regions that they
know well. During the second part of the exercise, the studenta
will explaxn to each other the characteristics of the regxons that
they know best. -

Familiarization with Gerreau's Regions of the U.S. e

-

Direct the students' attention to pages 12 and 13 of Preparing for
4n american Adventure. Ask them to read the information and direc-
tions at the top of page 13 and to examine the map on page 12.

‘Allow about five minutes for them to complete this task.

Emphasize that the regions, or "nations,” developed by Joel Garreau
are unlike any they may have encountered in standard geography texts .
or elsewhere, and that they rarely follow state lines. Emphasize
also that only one of Garreau's regions -- Dixie ~- is contained com-
pletely within the political boundaries of the U.S.A. '(In Preparing
for an American Adventure, we have treated Hawsii and most of Alaska
as though they were "nations"; these also are wholly within the U.S.).

Direct the students to determine, by looking at the map, in which of
Garreau's regions their home community is_located. They should also
determine in which of the regions their host community is located.

You may nced to sssist some of the students in making this determina- _
tion. Zee page 6 of this Leader's Guide for a map with cities. °

Reading Summaries of Garreau's Views on Certain ﬁgi&l L

-

Direct the students now to brief summaries of Garreau's descriptions
of ten regiona, which sre found in the boxes on pages 13 through 15.
The studenta should now read the gummaries describing their respec-
tive home and host regions, plus nﬂv‘delcrzbing other regions with
vhich they have some firet-hand familiarity. :

BEL
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Allow not less than ten minutes, nor more than 15 minutes, for the
o . studente to study the descriptions in-the boxes on pages 13-15.
' Fifteen minutes should be allowed in the event that most of the .
students are interestgd in reading all ten of the summaries.

While the students are completing their reading, prepare the black-
board or flipchart as follows:

" Home Familiar Hoet ) .
Region Region Region

" New Engiand

The Foundry

DixieJ

The Islands : ) .
The Breadbasket _

Hexamer:cq

The Empty Quarter

Ecotopia

Alaska

. Hawai i

> . - t

STEP 4 Creating a Structure for the Discussion

a v
Using the chart illustrated immediately above, as: the studente to
identify the regions that they know about, or need to know about,
making hatch marks under the appropriate column Uee the followtng -
definitions for this purpose: ) .

"Home Region'': In moet cases, the region in which the student
- now lives. However, if the- student has moved within the
past year or two, the region formerly lived in may be best .
. ' . known and, to an'extent,‘still jdentified as "home." 1In this
‘ ' case, that region should be identified as the Home Region.

"Familiar Region": Any other region with which the student is
reasonably familiar because ¢f previous residence, current

- {short term) residence, frequent visits, etc. Some studento .
may identify more than one Familiar Reg;on. ‘
"Host Region": The region in which the student will be hosted P

during his or her AFS exper;ence.
_ As soon as the chart is completed you are in a position to determine
the region or reg;one about vhich discussion is likely to be most gro-
. ductive. The most important consideration i# which regions are the
ones in which the students will be hosted. A region in which two or
... more students will be hosted, and about which two or more atudenta

ERIC | I
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‘ know & great deal (beclule it is "home"” or "familiar") u an 1deal
. oine to focus on as th; dilcuaa:on begine.

By glancm; at the chart, you probably will be able to identify
several regions that should be :opics of discussion during the
remainder of this exercise. In fact, at this point you can lay
out fur the group the regions that-should be discussed in the next
hour or so, and thus you can give the group a "plan" for the dis-
cussion. For example: "Nell, it looks like we definitely need to
talk about New lngland, The Breadbasket, and Ecotopia in the next
hour because we’ve got people here who are going to be hosted there
and peop.le who know about tbose p.laces .

-

,’
PART I1: DISCUSSION

STEP 1 Getting the Diecussion Going .

Probably, little difficulty will be experienced in getting the dis-
cussion going; you.may need to do nothing to kick it off. Rowever,
if the group seems not to know how to begin, intervene by asking '
those who csll the ragion (the first one you've selected for dis-
cuasion) "howe" and those who sre familiar with it to begin by re-
acting to the summary of Garresu's comments ‘sbout that Fegion.

 Some obvious questiona st this point inciude:

"Do you think ‘that Garreau ia correct about thia m.ton?"

"DO wou feel that Garreau has ovarsinp.uﬂed mattera?™ ’

"po you believe that Garreau hu overlooked ‘sompthing important?”
"Do you think that Garreau is completely wrong about scmething?” .

Another equally good way of getting the discussion about any particu-
-1ar region underway ia to invite the atudents who are going to be
hoated there to direct quuuonl to the students who ¢sll the region
"home" or are familiasr with it.

‘Moving the Di Along

Remembar i‘.hll: all tha atudents in your group are going to be hoated
somewhere, and that asch should benefit from st-lsset s little dis-
cuasion sbout hia or har hoeting region. Your obligation, therefore,
is to mova the discussion alotg to new regions from time to time so
that diecuseion of only ome or tvo ragions will not mpoliu the
time at your dispoeel.

It is quite peseib’ that some atudants will be hasded for s hosting -
region with which o one elae in tha group ie famfliar. In this case,
you still have Garraau’s summsry deecription of that vagion, and you
can apend at lasst s littls time diccuasaing it. No hosting region
ahould be left mum et the end of this exercise.
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You should expect that fhe discussion will become, to some exten:,
a gession in which various values and practices associated with all
the regions represented will be compared and contrasted. As long
as these points of contrast do not become focused on trivia, such a
direction in the discussion shiculd be tolerated. The objective of
this discussion is not to éstablish what is "truth” about any given
region. but to awaken the students to the types of d.fferences they
can expect to encounter in moving from one region to another within
the ©1.5.A4.

STEP 3 Optional Additional Discussion

If, for any reason, your group does not use up the allotted time

in its discussions (as suggested above), you may direct their

attention to page 16 of Preparing for an American Adventure. Here

is found a chart with information about the relative consumption

of certain products on a regional basis. (The regions are not those

suggested by Garreau, although "South" is probably quite similar to

his "Dixie.") The instructions at the top of page 16 include a

definition of "indexes" as well as questions that may be useful in
lgeneratlng a discussion about 1nformat10n on the chart.

STEP 4 Wrap-up of Entire Session on "Characteéristics"

Point out to the students that, during the past hour cr two, they
have made use of two excellent approaches to learning about and
becoming adjusted to a new community. They have .- .

! 1. famllrarlzed themselves with the point of view of an "expert"

(in this case, Joel Garreau) with respect to the characteristics
of the region in which the community exists,

2. consulted dlrectly‘wlth people who are familiar with the region
in which the community exists,

In short, they have consulted two kinds of resources: published and
personal Thies way of learning about their host community and region

. is one that .they should continue throughout their U.S.A. Program
experience.
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Map with a few cities shown,

for assistance in helping
students determine which of
the_regions to identify as '
"hage," "familiar," or "host."




U.S.A. Program Regional Orientation

SUCCESS AS .AN INTERCULTURAL SOJOURﬁER.

Leader's Guide

To inform the students that two basic factors.are believed
critical to a successful intercultural experience: positive
but realistic expectations, and skill in interpersonal .re-
lations -

To -provide an opportunity for the students to think empa-
thetically about the expectations that their respective
host families have concerning them and the sojourn experience

To encourage the students fo think about waye in which their
skills in interpersonal rg{ations may prove useful in their
adjustment to their new family and community

To inform the students that research f1nd1ngs confirm that
four BPECIflc interpersonal skills -- flexibility, empathy,
respect and the ability to build relationships -~ are useful
in the successful adjustment of intercultural Sojourners

Materials: Flipchart or blackboard
. Marking pen or chalk .(for group leader)

Pencile (at least ome per etudent)

Preparihg for an American Adventure (iq students’ possession)
&‘s
-«

Time Required: 1% to 2 houra, structured as follows:

~ PART I PART II . * PART III

Hoet ‘Families' Four Skills for-a
Expectatlons Case Studies . Successful
. Sojourn

35-45 minutes 35-45 minutes . 20~30 minutes

PART I1: HOST PAMILIES' EXPECTATIONS

- -

Introduction of "Success as an Intercultural Sojourmer"

:

‘Begin by noting the fact that the underlying purpose of.this entire-
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-

a4

regional orientation program is to increase the likelihood that each
U.S.A. Program participant will be successful durxng his or her ex-
perience a¥ an intercultural eo;ourner.

Explain that the meanxng of success in terms of an 1ntercu1tur31
sojourn is a topic of frequent debate when volunteers and staff mem-
bers of AFS g together. A minimum definition of su.cess in this
context, however, probably includes at least . . .

1. the ahility to adjust, evantually;?éo the different habits of
thought;and patterns of’ behavzor that one encounters in the
host communxty, and

the ability to profit from the soJourn experience in-terms of
increased knowledge, or accelerated maturxty, or improved per—
sonal skills or characteristics, or in other ways.
Point out that two_ factors are believed to be crztical to a success-
ful 1ntercu1tural experxence arte . . .

1. posxtxve but realistic expectations, and

2. sk111 in 1nterpersonal relatzons.'

Much of what has happened already durzng the orientation program has
been directed at helping each etudent build positive but realistic
expectations. In fact, the exercises entitled "Expectations,” “Theme
and Variation in American Life," and "Characteristice of American Re-
gions" all were intended to -addrees the problem of expectations.’

buring this, the final orientation session,\the studgnts will-think

s once more about expectations -- those of thelr host family ~- and
will then think about certain intsrpersonal skills that are likely
to prove valuable to them as intercultural sojournsrs.

Imaginiﬁg the Expectations of Host Famiiy Members

Direct the students to curn to page 18 1n Preparing for an American
Adventure. This page encourages them to imagine a few of the positive
and negative expectations -that members of their respec:1ve host fami-
lies have about them (the studente) and about their sojourn in the :
home.

Explain that in completing this page, the students.will be making use
of a valuable interperacnal skill: empathy. "Empnthy is the ability
to put. youreelf, mentally, in anothar person's shoes. Empathy is not
based wholly on emotion, but involves rational thought based on what-
ever is known about the situation at-hand. Most-of the etudents al-
ready know something about their host familiee through telephone chata’
or exchanges of letters, and they lhould nake use of this knawledge
in completing page 18. .

. W .
Ask the students now to complete page 18. Each'stpdlnt is to werk
alone. Allow between five and ten minutes for them .to complete this
task. , . : .
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Discuesing the Expectations of Hoet Family Members

Ask the sYfudents, in any convenient order, to share what each one
wrote -regarding the positive exr2ctation of one of theix host
parents. Jot these down on the blackboard or flipchart. as they
are called out by the students. When an expectation is added that
is eimilar to one previously listed, indicate its repetition with
checks or hatch marks. If appropriate, spend a few minutes dia-~
cussing the similarities and differences of the positive expecta-
tione attributed to the hoet parents.

Continue gs above with respect to the negative expectations of
" one of the stlidents’ host parents.

Continue as u.ove with respect to the positive expectations of
the hoset siblings nearest in age. ¥

Continue as above with respect to the nRegative expectaticns of
the host siblings nearest in age. ‘

Summarizing the Host Family Expectation® Exercise

y -

Ask the students whether an epprecietxon of the probable expecta-
tions of the members of their relpectxve host families can and

. should make any difference in their own attitudes and behav10ra
as they begin their sojourn.

Ask whether anyone will volunteer .to evplain how he ox she intends

to modify his behavior as & result of imaginiug the probably expec~
tations of host family members. Discuss any explanations that are
offered for the remainder of the 35 to 45 minutes allowed for Part 1.

FOUR CASS STUDIES

+

Introduction of\the Four Case Studies

-

Point out to the ‘students that on pages 19 and 20 of Proparing for
an American Adventure are four case studies concern1ng V.S.A. Pro-
gram participants. Each of these case studies tells the story of
a student who found himself in a certain type of difficulty during
the sojourn experience, but who successfully overcame this diffi-
.culty because he or ahe possaessed and used, or learned toc Rse, a
certalin interpersonal gkill.

hY
Note also that one of the principal beneflba that a student can
derive from an intercultural experience is to discover that he
or she possesses cerctain interpersonal skille, or to learn cer-
t&in pew interpersonal skills, as a result of having to face
difficule interperaonal. litustiona dur;ng the course of his or
her sojourn,.
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The objective of this exercise is for the students te think together{
about the interpersonal gkills that may prove ugeful in their adjust-

ment to their new family and community.

HELPFUL BINT: You may or may not wish to share the.following
information with the etudents at thie time, hut it mav be useful
for you to know that the four case studies were wyitten in an
attempt to illustrate four spacific interpersonal gkills that
wvere found through recent research to be valuable in the adapte-~
tion and effectiveness of interculturai sojourmers. The problem
with telling the etudents this at this time may be that the fol~
lowing exercise will degenerate into a guedsing game. On the
other hand, the etudents may take more interest in the exercise
if they know in advance that the four case studies were written
to illustrate the findings of a research team that was devoted
to discovering skille the fosteY intercultural succeses. The
identity and definition of the four akille will be revealed later.

Small Group Discussionse

‘Divide the students into two groups of equal or nearly ejqual size.
Assign Case Stucies #1 and ¥2Z to one of the groups; assigh Cage

. Studies #3 and #4 to the other group. Direct the groups to go to
opposite sides of the room or, if possible, to separate rooums for
the duration of the1r discussions.

Instruct each group to read and dxucuna the two cade studies which
it has been assigned. Each group ig to return in about fifteen
minutes. At that time, each group will be “asked to report with
reapect to each case study the nature of the interpersonal ukill(a),
that the U.S.A, Program otudent used to overcome the difficulty in
hie or her sojourn experience. (Th’e will enfail 8lso a brief re~
counting of the atory told in the case ltudy.) ‘

Send the two groups to their reapective placec. Call them back
after about fifteen minutes has elapsed.

Reports by the Small Croups

Ask one of the gmall groups to report on its firat case study.
Whoever gives the report ahould . . .

1. tell the story of the VU,.S.A., Program gtudent as presented
in the case study, and

2. mention the interperaonal akill or gkilla th.t helped the
student deal with the difficulty that he or ahe faced
during the sojourm experience,

As specific interpersonal akille are mentioned during the report,
you should write them on the flipchart or blackboard.
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foliowing the procedure above, ask the same small group to report
wh 1te second case 6tudy.

Involve the entire group in a discuesion of the poasible similarities
between the akill or akills thet arose out of the firet cese study
and the skill or skills that arosc out of the gecond cape study. Is
st possible to think of ome grand skill that covers'tie idess that
arose out of both of these case studiee?

Foliswing the procedure above, gsk the other smsll group to report
on its first cese study.

Foliowing the procedure gbove, ask the same smail group to report
snotig swcand caae atudy.

Again, involve the entire §roup in a discussion of the possibie
gimsiarities in the skilis that srose out of the two case studies

1ot this get. Ie it possible to think of one grand skill that covers
ihe 1dess that arose out of both of these case studies?

SIEY 4 Pregentation of Rescarch Findinge

oy

1f vou haven't done so already (sece HELPFUL HINT on page 4, above),
inform the group that the four case studies were written in en

. arzeapt e illustrate four Specific interpersonsl gkills that re-
searchers found to be valuable in the sdaptation and effectivencss
of :ntcrculturol sojourners.

The etudy that sade ;his discovery was carried out by Frank Hawees
ard Danlel Yealey of the Cenadian International Development Agency,

. and wAR reported in a document entitled Canadians In bevelopment:
An Pmplrical Study of Adapration and Effectliveness on Qverseas
Agaigrewnt, published 1n 1979,

Haweyw angd Xealey identified these four interpersonal skille:

FLEXIBILITY: openness to the ideas and beliefs of others,
case Study #1 was intended to illustrate this skill.

I. EMPATHY: accurately perceiving the needs and feelinge of
others. (Hawes and Kealey called this '"listening skill.")
save Study 22 was intended to illustrate this skill. -

3. RELATIONSHIP BUILDING: waking friends and keeping thewm;
friendliness, trustworthiness, and cooperation. Case
Study #3 was intended to i1llustrate this skill.

%, RAESPEGT: responding to others in a way that ghows Chem
; they sre valued. Case Study #& was intended to illustrate
. this skill. T

«

Note #lso that Mgwes snd Kealey, in the ssme study, concluded thst
positive bur realistic expactations 16 snother critical factor.in
the success of 8N intercultural sojourn.
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PART II1I: SKILLS FOR A SUCCESSFUL SOJOURN

STEP 1

General Discusaion about Skills for a Successful Sojourn

Open the floor at this time for a general discussion ebout varioue
skills (and personal characteristics) that wmay promote individual
success 48 an intercultural socjourner. .

Some questions you could raise as a way of gettzaﬁathis discussion
going include . . .

“"How were the ldeas you came up with as & rssulc of reading the
four case studied different from those of Hawes and Kealey?”

"Do yoa belleve that Hawes and Kealey neglectsd an important
interpersonal skill or personal characteristic, ore that seems
dsfinitely to promise success for an intercultural 8ojourner?”

"Of all the skills and abilities and personal characteristics
discussed during this session, which one strikes you as the
single most Iimportant one for intercultural success?”

L
"How would tou define 'success' with reference to an intercul~-
tural sojourn? What skills or personal characteristics would
You need to possess in order to achieve guccess #8 you define it?"

"How have your parscnal ideas changed about your upcaminb inter~
cultural experience as a result of the discussions we've just
besn having about interparsonal skills and scjourn success?”

Wrap-up of the Entire Session on Sojourner Success

Ask the students to turn to psge 21 in Prepering for an American
Adventure. This page gives each student an opportunity to summérite,
in writing, the discussions that have taken place during this sescsion.

Direct the students to name and briefly define up tQ six interpersonal
skills or personal characteristics that seem a good basis for success
as 8n interculturel sojourner. Each student should write his private
thoughts abcut this on page 21. No one will be asked to reveal what
he or she has written es a part of this session (though thay may wish
to discuss what they have written with each other later on).

Ask the students now to complete page 21. Fach student is to work
alone. Allow between five to ten minutes for them to complete this
task. : et

As each student completes at least thres responses to page 21 and
indicates that he or she has no more to write, allow them to leave
the room individually and quietly. ‘

T




